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on teachers and trainers 
in VET
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European Commission



ACVT Opinion
“Future of VET post-2020”

Defines:

➢ Building blocks of future fit VET

➢ Key objectives to achieve the vision on:

i. content of VET 

ii. provision of VET 

iii. governance of VET system 

➢ The main features of the future European cooperation in VET and 
possible actions to be carried out at European level

The vision: Excellent, inclusive and lifelong VET



2016-2018: Teachers and Trainers in work-based 
learning

2018-2020: Innovation and Digitalisation – Boosting 
high-quality VET and Higher VET

ET 2020 VET Working Groups

https://ec.europa.eu/education/policies/european-policy-cooperation/et2020-working-groups_en


2016-2018 
Teachers and Trainers

Read more: 
Teachers and Trainers Matter - How to support them in high-performance 
apprenticeships and work-based learning – 12 Policy pointers 

https://ec.europa.eu/social/main.jsp?catId=738&langId=en&pubId=8131&furtherPubs=yes
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EC Study 

Teachers and trainers in 
work-based learning and 
apprenticeship: 
Mapping models and 
practices

Simon Broek, 
Ockham IPS



Teachers and trainers in WBL and 
apprenticeships

Aim of the study 
To map and analyse existing approaches with 
regard to WBL teachers and trainers at national, 
EU and transnational level in three areas:

• Governance structures which aim to ensure high competence of 
teachers and trainers in WBL;

• Professionalisation opportunities for teachers and trainers in 
WBL/apprenticeships;

• Continuous dialogue between teachers and trainers                           
with the aim to improve the quality of WBL.

https://op.europa.eu/en/publication-detail/-/publication/88780c83-6b64-11e7-b2f2-01aa75ed71a1/language-en
https://op.europa.eu/en/publication-detail/-/publication/88780c83-6b64-11e7-b2f2-01aa75ed71a1/language-en


What are teachers and trainers?

• 56 different profiles of 
professionals that are associated 
with WBL in 28 MS. 

• Teaching professionals in VET 
institutions (30):

• most MS formulate explicit 
competence requirements for 
teachers

• Training professionals in 
companies (26):

• usually not specifically recruited 
for a training position in a 
company.



How are they governed?

• Teaching professionals in VET 
institutions:
• Most of the quality aspects mentioned are 

included in governance frameworks

• Trainers in company: 
• In many MS, trainers in company are 

considered outside the world of education 
and are therefore covered by individual 
company policies or sectoral policies (either 
agreed with social partners).
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How are they developed?

• Teachers in VET institutions: 
• Generally well assured (less 

emphasis on induction and early 
career support)

• Trainers in companies:
• Less assured compared to teachers. 

No induction, CPD does not appear 
to be a legal obligation at all 
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How do they cooperate?

• In many countries the cooperation is 
covered in the legal frameworks or 
required by sectoral arrangements

• Interesting cooperation modality: 
“Hybride-model teachers” (NL)
• teachers who are part of their time in the 

classroom at the VET college and the rest of 
the week continue to work at their 
maritime and logistics employer 
(BlueCareers project)



What needs to be explored?

Analyse the governance frameworks and professionalisation frameworks 
related to trainers in companies involved in WBL.

Specific cases of hybrid teachers , whereby teachers and trainers both work 
in VET institutions and companies. 

Guidance of teachers and trainers involved in WBL in VET. 

Specific issues related to dealing with Special Education Needs (SEN) and 
mobility.



Cedefop tools to support 
teachers and trainers in 
VET

Irina Jemeljanova,
Cedefop



Teachers and trainers in VET in 
Cedefop

Support to EU agenda and policy learning forums –
2016, 2019

Monitoring the Riga Deliverables 

Results from projects – toolkits, guidelines

Research/studies



Cedefop Policy learning forum on 
teachers and trainers

2016
• How can we establish a systemic approach to teachers and trainers’ 

professional development and cooperation to support it? How can we 
make sure it has an  impact on teaching practice in a VET context?

2019
• How to build stronger bridges between schools and workplace so that 

teachers benefit in their professional development and better support 
learners in innovative and effective ways?

https://www.cedefop.europa.eu/en/events-and-projects/events/policy-learning-forum-professional-development-teachers-and-trainers
https://www.cedefop.europa.eu/en/events-and-projects/events/second-policy-learning-forum-unlocking-potential-learning-workplace-and-teachers-and-trainers-vet


Cedefop Policy learning forum on 
teachers and trainers 2019

• teachers and trainers as part of broader policies in ET; role of EU in 
supporting knowledge sharing and implementation;

• stepping up from individual/sporadic initiatives, which can be very good and 
deliver excellent and useful results to a more coherent strategic approach 
(high level professional development strategy);

• involving industry, local authorities, unions, parents and learners crucial;

• co-creation of knowledge: bringing expertise from industry to school and 
bringing teachers closer to the labour market; 

• collaborative environments and digital technologies to enhance teacher 
learning.

https://www.cedefop.europa.eu/en/events-and-projects/events/second-policy-learning-forum-unlocking-potential-learning-workplace-and-teachers-and-trainers-vet


Cedefop VET toolkit for 
tackling early leaving

Irene Psifidou, 
Cedefop



VET toolkit for tackling early leaving

Source of support to VET teachers 
and trainers working with 
disadvantaged learners

www.cedefop.europa.eu/TEL-toolkit

http://www.cedefop.europa.eu/TEL-toolkit
http://www.cedefop.europa.eu/TEL-toolkit


6 profiles of learners at 
risk help you to 
understand their needs 
and tailor your approaches

How to identify learners at risk of 
dropping out



How to design tailor made interventions

Choose the intervention 
approach that best 
matches with the 
individual needs of the 
learner’s profile



How to evaluate your practice

Use the evaluation plan 
for learning providers

Use the reflection tool for 
VET providers



Join our community of ambassadors

Take a leading role in tackling 
early leaving

Make your good practice 
visible in Europe

Benefit from Cedefop tools

Get to know other 
ambassadors in Europe



Cedefop study 
Who trains in SMEs: 
Portrait of trainers 

Dr. Jörg Markowitsch, 
3s Unternehmensberatung GmbH



Who trains in SMEs?

• Who trains in SMEs?

• What are the motives to become a trainer?

• Which qualifications do trainers have?

• Which public support do they wish?

Jörg Markowitsch, 3s, www.3s.co.at

https://www.cedefop.europa.eu/en/publications-and-resources/publications/5550
https://www.cedefop.europa.eu/en/publications-and-resources/publications/5550


How often do you provide training 
to colleagues?

Jörg Markowitsch, 3s, www.3s.co.at

Source: 

PIAAC Micro data –

own calculations.

(Cedefop 2015)

Employed adults 

in SMEs 

(local unit with less than 

250 employees) 

providing training to 

co-workers 



Who trains? Types of trainers

Jörg Markowitsch, 3s, www.3s.co.at

in-company 

trainers*

(in the narrower 

sense)
17%

*more than 30% working time 
devoted to training

employees 

with training functions
(28%)

managers/supervisors

with training functions
(55%)

Cedefop survey:

Linked employer-

employee survey;

answers of 254 

SMEs from eight

countries and

four sectors; 
2014

Source: Cedefop 2015



Motives to become trainer

Jörg Markowitsch, 3s, www.3s.co.at

Motivation to

become a trainer

(% of valid cases, 

multiple answers) 

Source: Cedefop 2015

0% 10% 20% 30% 40% 50% 60% 70%

I wanted to increase my salary.

I wanted to increase my further career
perspectives.

I like to teach/train others.

I wanted to share my professional
experience with others.

I feel committed to support the individual
development of colleagues.

I wanted to do something different, but to
stay in the company.

I wanted to learn something new and
improve my own skills.

In-company
trainers (in the
narrower sense)
Employees with
training functions

Managers/
supervisors



Trainer Certificates

Jörg Markowitsch, 3s, www.3s.co.at

Examples:

Train the Trainer Course / 

certified Trainer, e.g. train 

the trainer course.

Academic degree in 

pedagogy or similar, e.g. 

Diploma in Pedagogy.

Skilled worker with 

training permission / 

IVET Trainer, e.g. IVET 

trainer qualification.

Other specific 

certificates.

Source: Cedefop 2015
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Public support mechanisms 

Jörg Markowitsch, 3s, www.3s.co.at

“How suitable do you 

consider the following 

support measures?”

Percentage of measures

rated ‘suitable’ or

‘very suitable’. 

N = 101-124. 

Source: Cedefop 2015 0% 10% 20% 30% 40% 50% 60% 70% 80%

An officially regulated profession as in-
company trainer

Statutory rights for further education

Obligations to regularly update skills (e.g.
by an expiring certificate)

An officially recognized certificate/diploma
as in-company trainer

Options to validate / recognize existing
competences

Appropriate education and training
provisions

Specific support programmes or projects
(e.g. by chambers, EU)

Public co-funding to support further
training

Manager as
Trainer

Employer

Trainer


